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Purpose: The purpose of this study is to continue the following: (1) offer
Escondido Union High School District (Del Lago Academy) professional
development regarding Cultural Proficiency and (2) engage in scholarly
research and creative activities.

Context: Administrators and teachers from the Escondido Union High
School District (EUHSD) engaged in the three-phase Cultural Proficiency
Equity and Access Training in 2018 provided by Drs. Delores and Randall
Lindsey through the Center for Culturally Proficient Educational Practices.

SoE Mission Connection: This project connects to the School of Education
Mission through creating community through partnerships by engaging with
a DiTR District, promoting and fostering social justice and educational
equity by using the CP framework, and conducting purposeful research.
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Cultural Proficiency: Cultural Proficiency refers to the policies and
practices of an organization or the values and behaviors of an individual that
enable that agency or person to interact effectively in a culturally diverse
environment (Cross, 1989). It is reflected in the way an organization treats
its employees, its students, and the inherent community (Lindsey, 2017). Its
framework can assist educational leaders to understand the underlying belief
systems that can influence educator practice, school environments, and what
students experience in order to create positive school change (Lindsey,
Roberts & CampbellJones, 2013).

NOTE: The equivalent time commitment for 3 units is approximately 135 hours and for 6 units 270 hours.

Procedures and Timeline:

Activity Objective

Cultural Proficiency To continue Cultural Proficiency

Professional Development implementation throughout EUHSD

Sessions

Scholarly Research and To examine how EUHSD is

Creative Activities implementing its Cultural Proficiency
educational practices

Month Activity Hours | Evaluation
2020-21 (135)
June- Cultural Proficiency 101 45 professional
August | Professional Development development feedback
via Online Canvas surveys; teacher and
(continue from 2019-20) staff survey
formative/ongoing;
August- | Cultural Proficiency 101 90 year-end report;
May online canvas; PD sessions; professional
teacher and staff think development feedback
tanks (see 2019-20 year- surveys; teacher and
end report as example) staff survey
formative/ongoing;
Evaluation:




Measures objectives: objectives shall be measured through PD participant
surveys, observation protocols, District feedback surveys, and the year-end
report.

Describes objective criteria evidence: District and SoE shall design PD
session and objectives including post-PD participant surveys and District
feedback survey as formative and summative assessments.

Justification for evaluation: These formative and summative assessments
will yield useful information to the District and SoE regarding the design-
based methodology to inform necessary iterations of the project or future
projects.

District data/feedback indicates ATG value: District shall design further
Cultural Proficient educational practices in response to project outcomes.

Year-End Report 2019-20 Overview:
Summary of project and work completed
Target population served:
e Escondido Union High School District: Del Lago Academy,
Teachers and Staff
Progress report, overview (8/19-2/20):
e 7 Del Lago Think Tanks: administration, faculty, and staff small
group monthly cultural proficiency school planning meetings
e 1 PD with faculty regarding cultural proficiency Del Lago historical
context and overview of framework
e 1 survey to faculty and staff on cultural proficiency PD options
e 2-4 PD sessions calendared for spring 2020 as follow up to survey
Progress report (spring 2020):
e 10 minute late start conversations
o Family engagement committee
e Advisory survey exploring interests
o Future Protocol visioning PD with faculty and staff who missed
first PD
e PDs cancelled due to COVID-19
e Canvas Cultural Proficiency 101 Course for Teachers and Staff
e Assess school needs post-Canvas PD 2020 PDs
Strategic planning, next steps (2020-21):
e Scholar/student cultural proficiency focus groups
e Continued PD regarding cultural proficiency on site with faculty
and staff
o Explore Del Lago participation in 10-day cultural proficiency
certification process
Evaluation of intended outcomes
Supporting documents include the following:
e Timesheet 135 hours calculation
e Emails with EUHSD and Del Lago
e Email acceptance call for book chapters, Educational Leaders
Without Borders




Figure 1. The Conceptual Framework for Culturally Proficient Practices

The Five Essential Elements of Cultural Competence

Serve as standards for personal, professional values and behaviors, as well as organizational
policies and practices:

e Assessing cultural knowledge

¢ Valuing diversity

¢ Managing the dynamics of difference
¢ Adapting to diversity

e Institutionalizing cultural knowledge
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The Cultural Proficiency Continuum portrays people and organizations
who possess the knowledge, skills, and moral bearing to distinguish among
healthy and unhealthy practices as represented by different worldviews:

Unhealthy Practices: Differing Healthy Practices:
. Worldviews
e Cultural destructiveness ¢ Cultural precompetence
e Cultural incapacity e Cultural competence
e Cultural blindness e Cultural proficienc
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Resolving the tension to do what is socially just within our diverse society leads
people and organizations to view selves in terms Unhealthy and Healthy.

JBarriers to Cultural Proficiency Guiding Principles of Cultural ProficiencyL/

Provide a moral framework for conducting one’s self|
and organization in an ethical fashion by believing
the following:

Serve as personal, professional, and
institutional impediments to moral
and just service to a diverse society by

e being resistant to change, e Culture is a predominant force in society.
e being unaware of the need to e People are served in varying degrees by
adapt, the dominant culture.
e not acknowledging systemic T e People have individual and group
oppression, and e identities.
e benefiting from a sense of n ¢ Diversity within cultures is vast and
s
i
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privilege and entitlement. significant.

e Each cultural group has unique cultural
needs.

e The best of both worlds enhances the
capacity of all.

e The family, as defined by each culture,
is the primary system of support in the
education of children.

e School systems must recognize that
marginalized populations have to be at
least bicultural and that this status
creates a distinct set of issues to which
the system must be equipped to respond.

e Inherent in cross-cultural interactions are
dynamics that must be acknowledged,
adjusted to, and accepted.
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